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Skills

he mandate of ECRD in Lebanon consists of developing curricula that will contribute to the overall improvement of

the quality of life of school students of all ages in the country. Addressing issues related to the RH needs, including
HIV/AIDS, of youth within a structured academic curriculum will contribute to achieving the mandate of the educational
authorities in Lebanon from this perspective. Thus, the development and integration of the Gender-Sensitive Life Skills RH
Education Curriculum within the national curricula needs to be supported by all concerned.

This Best Practice Documentation provides information about experiences related to the development of a RH
curriculum and was designed to serve as a knowledge-sharing tool. This Documentation is expected to be of value for
those interested in replicating these experiences, while taking into consideration the context specificity and sensitivity of
the issues tackled.



8. Using scientific and accurate information
(a) Validating content by experts

In order to ensure a scientific and medically accurate content, the Curriculum Committee relied on experts in obstetrics, gynaecology and family medicine
to validate the provided information even though, as noted, this information had been originally compiled and arranged by concerned experts.

fter completing the development phase and securing official approval by MEHE of the proposed plan, the following key actions and recommendations are
suggested to ensure better results from the Curriculum adoption and implementation phase. They can be summarized as follows:

This can be achieved through the continuous involvement and engagement of the educational institutions in the pre-testing and implementation phases,
as well as through keeping relevant authorities updated about work progress.

The proposed learning activities are, at the time of preparing this Documentation, still under development; however, once finalized, they will be pre-
tested for their acceptability, comprehensiveness and impact on the students. The pre-testing process will follow the strategy adopted by ECRD in pre-
testing NTC for each educational cycle.

It is suggested that members of the Executive Committee, as well as a core group of professionals, work together to ensure the availability of an
operational supervision mechanism during the pre-testing process.

It is expected that the pre-testing of the activities will generate the formation and development of quality training modules covering such essential issues
and aspects as accurate information on RH, including HIV/AIDS; participatory methods; and life-skills techniques. It is also expected that it will offer the
opportunity for teachers to practice and personalize what they are learning through relating the acquired knowledge and skills to real-life situations.

It is suggested that school health educators and supervisors constitute a support network for the teacher who, thus, can tap into their expertise. This
network will take in charge complementing classroom/curricular teaching through organizing extra-curricular events covering and addressing RH issues.
Audio-visual and other supportive aids can be of value, if deemed culturally sensitive and appropriate, and if used in an apt manner.

The Curriculum is designated for school students from all age groups. The Curriculum advocates continued involvement of youth in the development of
proposed learning activities, and also in the training of teachers. Furthermore, schools are to be encouraged to engage youth for awareness-raising using
the peer-to-peer approach.




5. Proposing activities aiming at influencing knowledge, attitudes and bebaviour of
= students — = .

(@)-Suggesting participatory-teaching methods and approaches

. Participatory teaching methods encourage students to personalize the information, thus involving them in the
Sk]]l q teaching process. Such methods also help building their skills, influencing their attitudes and increasing their
L ke knowledge. Group and individual work, case studies, role playing, storytelling, and class discussions and debates,
as well as the practicing of those life skills specific to a particular context, were some of the teaching approaches
suggested for use in the Curriculum.

6. Using age-specific approaches
(a) Promoting appropriate age-specific instructional methods

The activities suggested to achieve the learning objectives of the Curriculum can be adopted and/or used for
both curricular and extra-curricular activities. They are meant to be age-specific in terms of comprehension and
appropriateness. Examples of such activities are storytelling for young primary-level students, and testimonies from
persons living with HIV for older students.

7. Mainstreaming gender perspective

(a) Emphasizing differences in developmental aspects and reproductive bhealth needs
of males and females

In order to ensure a scientifically accurate content, the Curriculum Committee took into consideration the different
developmental, physical and mental aspects of male and female students, as well as their particular needs and
concerns, when reviewing and approving the Curriculum.

(b) Providing equal opportunities for males and females

Suggested teaching methods and learning activities in the Curriculum address both sexes, and encourage all
students to be actively involved in the learning process. In some contexts, this could be ensured through segregating
the students in groups according to sex to facilitate the learning process.




BOX 12: CURRICULUM EXCERPT ON EXPECTED BEHAVIOUR, KNOWLEDGE, ATTITUDES AND SKILLS

4. Adopting culturally sensitive approach

(a) Accounting for specificities of different social and cultural contexts

In order to ensure that the suggested activities were appropriate to the norms, values and traditions of respective communities; to the various education:
institutions, each affiliated to a different religious sect; and to concerned NGOs, both youth and their parents were actively involved in the Curriculum conter
review.

All concerned agreed on the messages to be promoted in the Curriculum, as well as on the approaches to be adopted for promoting these messages.

(b) Developing Curriculum responsive to community needs

The Curriculum allows the schools to teach its content as per the specificity of their respective community context. Some of the possible approaches relat
to segregating, rather than co-educating boys and girls, and employing a teacher of the same sex as that of the students.

y



2. Emphasizing responsible behaviour

(a) Tackling various life-skills subject areas

Though life skills are interrelated, there is an agreement in the literature to categorize and link them to a specific
topic for increased effectiveness; i.e., leading to desirable behavioural change of students by influencing their attitude
and behaviour vis-a-vis various RH issues.

The life skills emphasized in the Curriculum include the following:

(i) Communication and interpersonal skills, including advocacy and negotiation/refusal skills
(i) Decision-making and critical thinking skills
(iii) Coping and self-management skills, including those for managing stress and for increasing personal
confidence and abilities to assume control, take responsibility, and make a difference or bring about

change

Most of the educational methods proposed in the Curriculum aim at encouraging students to ‘think’, and to look
at situations from different perspectives in order to avoid being merely ‘passive’ learners.

(b) Emphasizing adoption of preventive mechanisms

Each individual is susceptible to risk factors which, if not properly managed and addressed, will lead to undesirable
consequences. The Curriculum focuses on health problems which can be avoided by adopting responsible and
desirable behaviour; one example is how to prevent HIV infection by following the so-called ABC preventive
strategies consisting of promoting “abstinence, being faithful and condomizing”.™®

3. Developing links connecting health competencies and related knowledge, attitude, skills
and bebaviour

(a) Using logical model

The logical model consisted of developing a framework which links the health competencies required from the
students to the relevant knowledge, attitudes and skills. Box 12 includes an excerpt from the Curriculum which
provides an example of expected behaviour, knowledge, attitudes and skills.

18 Ibid., pages 42-43.



1. Developing Curriculum content and activities based on specific health goals

(a) Identifying SMART'® learning objectives for each scholastic year

The Curriculum classified the learning objectives into two categories: objectives relating to RH scientific knowledge; and objectives relating to RH-associate
life skills. The combination of these learning objectives eventually led to the achievement of a set of competencies, or RH goals. The agreed RH goals deal wit
issues relating to the following: (i) personal hygiene; (ii) disease prevention, including abuse and infection; and (iii) recognition and acceptance of adolescer
physiological and emotional changes, including gender differences. They also aim at the following factors: (i) valuing the roles of family members, (ii) respectin
‘others’ and their needs; (iii) coping with peer pressure and media influence; (iv) taking responsibility with regard to avoiding danger and protecting fror
infections and/or diseases; (v) building social relationships with friends, relatives and peers free of violence; and (vi) valuing social norms and habits in order t
forestall behavioural problems during adolescence.

Box 11 illustrates an example of learning objectives for grade seven students.'”

BOX 11: EXAMPLE OF LEARNING OBJECTIVES EXTRACTED FROM THE 7™ SCHOLASTIC YEAR

16 Specific, Measurable, Achievable, Relevant, Time Bound.
17 ECRD/MEHE, The Gender-Sensitive Life Skills RH Education Curriculum, (Ministerial Communiqué 18/m/2009, 26 August 2009).




(b) Developing capacity-development plan

ECRD is committed to making the training of teachers on RH issues an integral part of the capacity-building plan
for teachers in schools in Lebanon. Private schools underscored the importance of investing in capacity-building of
teaching staff at this level; i.e., prior to the adoption of the Curriculum. As expressed by some schools, attempts to
plan for such capacity-building activities were already underway.

(c) Emphasizing need for additional educational material

The availability of educational material on RH, including audio-visual material and equipment in schools, is
noted to be essential to conduct the proposed Curriculum activities. Schools are encouraged to invest additional
efforts in making such technical resources accessible to teachers and students to ensure better outcomes resulting
from the teaching according to the Curriculum. Teachers and students are also encouraged to use such material
in their extra-curricular activities conducted through school associations and clubs in order to unify and reinforce
related messages provided by teachers and school health educators.

6. Ensuring official approval of developed Curriculum and its integration into National
Teaching Curricula

s noted, the approval of the Higher Commission for National Teaching Curricula Development on the content of the
Gender-Sensitive Life Skills RH Education Curriculum was sought. Commission members include decision makers

from both the public and private education sectors. A listing of the members of the Commission is included in annex Ill.
Ministerial Communiqué 18/m/2009, issued on 26 August 2009, resulted further to this approval.

D. Elaboration of Curriculum content

The elaboration of the content of the Curriculum was based on a scientific approach and teaching methods, aiming
at ensuring the availability of a scientifically proven document.

The following major issues were emphasized at this level:




(b) Ensuring participatory final review of Curriculum
A sub-committee was formed to review and approve the final draft version of the Curriculum. The Sub-Committee took into consideration the comments and

feedback resulting from the three consultative workshops, as well as the final review requested from all educational institutions. The Sub-Committee members
were selected based on their commitment, active involvement, willingness and representation of key educational institutions in the country.

S. Optimizing buman and technical resources
(a) Defining Curriculum-specific knowledge and skills
The defining of Curriculum-specific knowledge and skills was done at the beginning of the Project through qualitative and quantitative surveys. They targeted
school teachers and specified their required basic training needs. Moreover, the need to initiate the Project by agreeing on, and standardizing the definition

of RH education in schools, as well as its components among all concerned, was highlighted. Figure 1 illustrates an example of the results obtained from the
studies regarding the understanding of RH education among teachers.

FIGURE 1: DEFINITION OF SEX EDUCATION IN SCHOOLS
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3. Engaging professionals/stakeholders with relevant expertise

(a) Involving multidisciplinary team of professionals

The Curriculum Committee consisted of professionals from a variety of fields and specialties, representing the
following disciplines: (i) health behaviour education, (ii) educational psychology, (iii) educational activities, and
(iv) curriculum design. The Committee also included a consultant specialized in RH, including HIV/AIDS. All were
knowledgeable of the local culture and the various customs and norms of the Lebanese society.

As stated above, at a different stage of the Curriculum development process, stakeholders representing youth,
NGOs and national programmes were also consulted.

4. Adopting participatory approach

(a) Ensuring active involvement of all stakebolders in Curriculum scope
and sequence development

The active involvement of all stakeholders was achieved through the implementation of three consecutive
workshops. The first aimed at introducing RH-related concepts and sub-concepts; the second tackled issues linked
to competencies and learning objectives relating to RH life skills by cycle and by year; and the third proposed
Curriculum contentand related life-skills teaching/learning integrated activities. The three carefully planned workshops
successfully maintained the interest and momentum among all stakeholders, and strengthened the ownership feeling
of the Curriculum. As stated above, the very same participants attended all three workshops. They subsequently
facilitated the adoption of the Curriculum at higher level. A listing of the participating groups is presented in Box
10.

BOX 10: LIST OF ENTITIES INVOLVED IN DEVELOPMENT
OF CURRICULUM




BOX 8: LIST OF STUDIES REVIEWED

A needs assessment was also conducted based on the analyses and surveys of the Project as listed in Box 9.

BOX 9: REPRODUCTIVE HEALTH NEEDS ASSESSMENT IN
THE EDUCATION SECTOR




The Curriculum Committee consisted of specialists in competence-based curriculum development related to
the following disciplines; (i) RH, (ii) life skills, (iii) gender issues, (iv) educational psychology, and (v} participatory
learning methodologies. The terms of reference of the Curriculum Committee are indicated in Box 6.

BOX 6: TERMS OF REFERENCE OF CURRICULUM COMMITTEE

(b) Adopting clear coordination mechanism

Both Committees established transparent and complementary coordination processes favoured by the leadership,
and appropriate guiding roles were assumed by ECRD and UNFPA. The coordination mechanisms are presented in
Box 7.

BOX 7: COORDINATION MECHANISM BETWEEN THE TWO
COMMITTEES

2. Conducting situation analyses and needs assessments

(a) Generating evidence

Available national data and information on youth RH, including HIV, STIs and sexual behaviour, as well as
protective and risk factors and other related matters, were reviewed. Box 8 lists the studies analysed for this Project
and Documentation.




BOX 4: KNOWLEDGE-SHARING TOOLS

C. Curriculum development mechanism

he development of the Gender-Sensitive Life Skills RH Education Curriculum was based on a structured mechanism and approach, allowing for ensuring
efficient and effective results at this level.

Major issues considered within this context include the following:

1. Setting operating system for Project

(a) Developing structured operating approach

The structured operating approach included the forming of two committees: the Executive Committee and the Curriculum Committee, each with clear
mandates, roles and responsibilities, timelines, and communication and decision-making processes.

The Executive Committee consisted of specialists from ECRD who were knowledgeable about the NTC Review and had previous experience in health
education. The terms of reference of the Executive Committee are indicated in Box 5.

BOX 5: TERMS OF REFERENCE OF EXECUTIVE COMMITTEE




(iii) Mobilizing additional human and financial resources if required to implement and monitor the
Curriculum in schools according to set standards

9. Planning for future expansion of Project
(a) Designing Project incorporating progressive change

The following vital factors were taken into consideration when planning for the development and successful
expansion of the Curriculum:

(i) Supportive policy and legal environment
(i)  Community support
(iii) Network of schools capable of, and willing to integrate the Curriculum into their programmes
(iv) Science-based content
(v) Teacher capacity development programme
(vi) Investment in human resources able to advocate for the cause

(vii) Availability of human and financial resources necessary to follow up on Curriculum integration and its
impact on students

10. Investing in documentation and dissemination

(a) Documenting planning and development phases

All Project activities, achievements, conclusions and related processes were meticulously documented. This was
of value for the development of this Documentation, and for the sharing of information. The Project Executive
Committee, represented by ECRD, MEHE and UNFPA, ensured all events and relevant information were carefully
recorded. Box 4 lists the knowledge-sharing tools utilized.




7. Planning for upgrading existing capacity
(a) Envisioning need to invest in human resources and institutional capacities
For 2010, the Project aims at developing the educational activities to be covered during the initial two years of the Gender-Sensitive Life Skills RH Education
Curriculum. This entails the actual integration of the Curriculum within NTC, in addition to the careful planning for all capacity development efforts and

appropriate supervision mechanisms.

The Curriculum is planned to be integrated in the following teaching disciplines: (i) languages, (ii) life sciences, (iii) civic education, and (iv) sociology. Al
capacity development efforts, along with the appropriate supervision mechanisms, require careful planning.

8. Planning for ensuring sustainability
(a) Promoting ownership
ECRD adopted a participatory and transparent approach while engaging different stakeholders and educational institutions representing public, private and
semi-private schools affiliated to various confessions of faith. This was reflected through three consecutive meetings held during a period of one year, which

grouped the same participants representing their respective educational institutions, and provided direct input on the processes associated with the development
and content of the Curriculum. This was an essential action in order to promote a sense of commitment and ownership among all concerned.

(b) Ensuring involvement of motivated and committed professionals

The Project identified professionals who demonstrated utmost motivation and continuous commitment throughout the whole process. Their commitment to
upgrading the well-being of youth in Lebanon in general, and their RH in particular, was the primary motivation behind their active involvement, in addition ta
the engaging participatory approach adopted by the officials in charge of developing the Curriculum.

All involved professionals, including representatives from MEHE and ECRD, and from a number of educational institutions, showed willingness and interest
in sharing feedback, providing recommendations and taking part in orientation sessions in order to push forward the agenda of RH education in schools.

(c) Preparing for ensuring availability of human and financial resources
The Project is working in parallel with the ECRD strategy for the NTC Review. This entails the following actions:

(i) Developing the capacity of teachers subject to training conducted by ECRD on issues related to RH in general, and to the content of the Curriculum
in particular

(ii) Earmarking budgetary requirement to processes associated with the adoption of the Curriculum by
ECRD; required financial resources will be allocated by ECRD and geared towards supporting and
upgrading NTC




6. Aligning Project with other reproductive bealth youth activities

(a) Building on youth initiatives

UNFPA Country Programme for Lebanon 2002-2009 included numerous projects addressing youth RH needs, as
are listed in Box 3. All such projects highlighted the importance of initiating life-skills RH education in the formal
education sector. They revealed the need for providing accurate and culturally sensitive information to youth from a
reliable source, and for assisting them in their search for information.

BOX 3: YOUTH REPRODUCTIVE HEALTH PROJECTS AND INITIATIVES SUPPORTED BY UNFPA

(b) Engaging community stakeholders

The engagement of community stakeholders aimed at gaining their support for other related initiatives; namely, the
provision of YFS. Community stakeholders were represented by non-governmental organizations (NGOs) including
MASAR", Lebanon Family Planning Association (LFPA)'* and LebTeen', as well as parent associations.

13 Network of associations with the aim to developing national policies promoting participation of young people in public life as decision
makers. MASAR works on various levels, empowering young people to build their capacity in order to claim their rights; and exerting
direct pressure on decision makers and establishing media partnerships for publishing demands and affecting public opinion.

14 Established to follow up regional and international efforts in the framework of family planning and maternal and child health; expanding
to include population, women and youth issues, http:/www.lfpa.org.Ib/english/index.php.

15 Youth network established through MOSA RH project aiming at disseminating information to adolescents on RH at community level,
http://www.socialaffairs.gov.lb/lebteen.aspx.




3. Incorporating Project into existing organizational settings
(a) Executing Project by a relevant established administration

As previously noted, the Project was executed by ECRD, the national governmental body of MEHE, under the following mandate: (i) developing NTC; (ii)
training teachers; (iii) developing scholastic books; and (iv) developing the National Educational Reform Plan.'

In 1997, the Lebanese Government endorsed the National Educational Reform Plan,” which aims at upgrading school education in Lebanon through
addressing identified shortcomings at both the infrastructure and human resources levels.'? The development of the Gender-Sensitive Life Skills RH Education
Curriculum is considered as part of this Reform Plan.

(b) Implementing Project concurrently with National Teaching Curricula review

In 2008, ECRD initiated a review of NTC as an integral part of its continuous effort to update the national curricula, and in line with the implementation of
the National Educational Reform Plan. The execution of Project activities concurrently with the NTC Review proved timely, cost-efficient and effective.

4. Integrating Project within existing educational structure and system
(a) Engaging education sector in development of Curriculum

The policy of ECRD consists of engaging numerous actors within the educational structure and systems nationwide when developing or reviewing a national
curriculum to ensure its relevance and promoting its acceptance by all concerned. As such, the private, semi-private and public education sectors are engaged.
The same approach was adopted in developing and obtaining the approval on the Gender-Sensitive Life Skills RH Education Curriculum. In addition, approval
was sought of the Higher Commission for National Teaching Curricula Development. A listing of members of the Commission is included in annex IIl.

5. Using evidence-based advocacy

(a) Developing an advocacy kit

An advocacy kit targeting decision makers at policy and community levels was developed and disseminated. It consisted of two booklets and a short
documentary film highlighting the importance of addressing RH in schools in view of the global, regional and national commitment to meet the needs of youth
in the area of RH, including HIV/AIDS, and to empower them through developing their life skills.

10 ECRD, accessed 1 November 2010, http/:www.crdp/arabic/ar-creation.

11 Ministerial Decree number 10227.

12 The National Educational Reform Plan was elaborated in 1994 by ECRD, and aims at improving the national education quality, in particular elementary education. This is planned to be
achieved through revising school curricula, activating in-course teachers’ training, producing and disseminating textbooks and teaching material, and re-organizing the public school
network. Accessed 3 November 2010, http//:www.crdp.org/CRDP/Arabic/ar-curriculum/a_curriculum_objectives.asp.




(b) Ensuring a supportive environment

The Curriculum cannot be implemented if a supportive environment is not secured. For this purpose, continuous
advocacy meetings were conducted at the level of key decision makers in the education sector. These authorities
fostered a supportive environment and precluded barriers which might hinder effective implementation.

2 s Within this context, the significant contribution provided by ECRD should be emphasized; above all, the continuous

S kll] S support and guidance extended by the ECRD president throughout the various phases of the Project, in addition to

AreRt her being the triggering factor behind an ongoing policy dialogue with MEHE, particularly with the Inspectorate of
Education Bureau at the Ministry.

2. Ensuring support at community level

(a) Sensitizing key opinion leaders and civil society organizations

Key opinion leaders were identified and informed about the Project at its earliest planning stage. Continued
sensitization events were held in order to gain their support, and to promote their sense of ownership towards the
Project objectives. Box 2 lists the key opinion leaders involved.

BOX 2: OPINION LEADERS SENSITIZED ON THE PROJECT




Any noted best practice may be relevant to a specific condition or situation, while it might have to be changed or adapted for other similar conditions. Furthermore
a best practice can be improved and developed to become better in view of the prevalence of upgraded practices.®

In this Documentation, best practices are presented in a methodical way, based on parameters identified in Standards for Curriculum-Based Reproductive Healtt
and HIV Education Programmes, developed by Family Health International in 2006.° These parameters are subdivided thematically in line with processes associatec
with parts of project development, life cycle and content definition. The use of such parameters, which are internationally agreed standards, facilitated the identificatior
of the practices undertaken to develop the Curriculum, classifying them as best practices whenever they were in compliance with the suggested standards, and wher
they were agreed upon by almost every expert and professional consulted within the context of this Documentation.

B. Project/Curriculum planning phase

ajor issues had been carefully considered during the early stages of the planning of the Project on Advocacy for the Integration of Population Education ir

School Curricular and Extra-Curricular Activities, as well as during the subsequent development of the Gender-Sensitive Life Skills RH Education Curriculum
in order to pave the way for success of the processes associated with the development and integration of the Curriculum into the National Teaching Curricula (NTC)
Thus, efforts were invested in the following actions:

1. Ensuring support at policy level

(a) Developing Project based on grassroots needs

Though the Project was intended foremost for the formal education sector, active support and collaboration of other youth- and health-related sectors were
sought, in particular those providing YFS. The close involvement of such a wide array of government officials and stakeholders ensured that the Project woulc
be responding to real needs. Concerned stakeholders represent professionals and representatives from governmental bodies, as listed in Box 1.

BOX 1: AUTHORITIES INVOLVED
IN THE DEVELOPMENT OF THE PROJECT

8 “Best Practice Definition,” BusinessDictionary.com, accessed 1 November 2010, http/:www.businesdictionary.com/definition/best-practice.html.
9 Judith Senderowitz and B. A. Kirby, Standards for Curriculum-Based Reproductive Health and HIV Education Programmes (North Carolina: Family Health International, 2006).




D. Beneﬁts of life skills-based bealth education on youth bealth

Through a life skills-based health education, youth can be provided with accurate and relevant information and
education, and equipped with skills in decision-making and communication. Such education should be supported
by access to counselling and services which are non-judgmental, pertinent to the needs of youth and affordable. The
prevalence of such conditions will make youth more adept and better able to achieve the following:

(a) Benefit from educational opportunities which, in turn, will affect lifelong well-being

(b) Delay initiation of pre-marital sex

(c) Reduce unwanted pregnancy, teenage pregnancy and related complications, and unsafe abortion

(d) Protect against STls, including HIV

(e) Reduce risk of sexual abuse

(f) Promote RH, self-esteem and social participation

A. Best Practice: Definition and presentation

A’best practice’ is a technique, method, process or activity identified to be more effective at yielding a specific
outcome than any other technique, method, process or activity whenever used in a particular condition. Such
practice allows for the delivery of a desired outcome with less problems and unforeseen challenges.

Best practices can also be defined as ‘efficient’, i.e., requiring the least amount of effort; and ‘effective’, i.e., delivering

best results. Thus, they are approaches to implement a task based on replicable procedures, as pinpointed by a large
number of people.”

7 “Best Practice Definition,” Wikipedia, accessed 1 November 2010, http/:en.wikipedia.org/wiki/Best_practice.



The addressing of RH needs among youth in a comprehensive and appropriate manner is directly influenced by the availability of the following provisions:
(a) Accurate, reliable and clear information for youth on RH
(b) Quality services tailored to youth with appropriate coverage and easy access
(c) Qualified personnel to ensure YFS within the RH sector
(d) Referral services

(e) Active involvement of youth in making decisions on, and assuming responsibility for issues relating to them and their personal well-being

C. Youth reproductive health needs addressed through education

One way of addressing RH needs among youth is providing them with accurate scientific information, and equipping them with the skills needed to make th
‘right’ choices in order to avoid unsafe sexual behaviour and prevent STI or unwanted pregnancy. Upgrading their knowledge and skills relating to RH need
can be achieved through various educational approaches.

Curriculum-based education is defined as a structured set of activities or exercises organized in a developmental way and designed to allow its target group t
obtain specific knowledge, skills and/or experience which can contribute to meeting the requirements of that group in a structured format. This should be couple,
with flexible approaches which can be implemented in a variety of settings; for example, in schools, through community associations, at health facilities and in othe
settings where youth meet up on regular basis.

Life skills, as defined by the World Health Organization (WHO), are “abilities for adoptive and positive behaviour that enable individuals to deal effectivel
with the demands and challenges of everyday life”. In other words, they are competencies and skills which “help people make informed decisions, solve problem:s
think critically and creatively, communicate effectively, build healthy relationships, empathize with others, and cope with and manage their lives in a healthy an
productive manner [... They] may be directed toward personal actors or actions toward others, as well as actions to change the surrounding environment to make |
conducive to health.”

Life skills-based education can be applied to many subjects; however, it can be appropriate especially to such sensitive topics as RH. WHO defines a life skills
based health education as “an approach to creating or maintaining healthy lifestyles and conditions through the development of knowledge, attitudes, and especiall
skills, using a variety of learning experiences, with an emphasis on participatory methods”.®

Thus, compounded with a curriculum-based education, a life skills-based health education may help youth to defy more easily harmful gender habits, face up t
peer pressure and adopt the necessary preventive measures.

5 WHO, Skills for Health: Skills-Based Health Education including Life Skills; An Important Component of a Child-Friendly/Health-Promoting School (WHQO Information Series on School
Health, Document 9)

6 Ibid. (




Skills

B. Need of youth for reproductive bealth services

Youth face physical and psychological changes while going through the adolescent phase. They become interested
in learning more about sexually-related issues and exploring their sexual life. A review of research and studies
conducted in various Arab countries, including Lebanon,* revealed several common issues associated with RH of youth
which instigate particular needs at this level.

Issues to be noted concerning youth include the following:

(a) Ignorance among youth of correct sexual practice; and their reliance on such undependable sources for
information as friends and magazines

(b) Prominence of sexual behaviour among youth which increases their risk of contracting sexually transmitted
infections (STls), including human immunodeficiency virus (HIV)

(c) Lack of availability and accessibility to youth-friendly services (YFS) and, more specifically, to services
addressing youth groups living in poverty and/or in rural areas

(d) Lack of qualified personnel in all sectors capable of working with youth and meeting their needs

(e) Absence of youth-related aspects in the curricula designed to train medical, health, social and educational
service providers on topics related to RH

(f) Prevalence of early marriage practices and youth pregnancy in some countries and communities
(g) Increase in maternal mortality and morbidity rates
(h) Practice of gender discrimination within the life cycle

(i) Vulnerability of girls and young women to various kinds of violence and sexual exploitation due to prevailing
flawed social concepts on the role of women as compared to that of men

4 Review carried out by UNFPA with the purpose to present the “Unmet RH Needs among Youth in Lebanon” as deduced from refated
studies conducted at the national and regional levels. A presentation was made during a national workshop held by UNFPA on 12
November 2008 in Lebanon, aiming at launching the YFS initiative in Lebanon. Related references are included in the attached list of
references.



Similarly, this Documentation should not be regarded as a consensus document; on the contrary, a wide range of views and experiences exist with regard to th
Curriculum development work. While attempting to capture the main nuances of professional input in an even and fair manner, this Documentation cannot claim t
be all-inclusive. Rather, it is intended as a catalyst for further discussion and exploration.

The set of best practices covered in this Documentation represents a synthesis of data and reports of the UNFPA-supported Project on Advocacy for th
Integration of Population Education in School Curricular and Extra-Curricular Activities, which was implemented between the years 2004 and 2009 by th
Lebanese Government, represented by ECRD and MEHE.

Furthermore, the best practices for the development of the Gender-Sensitive Life Skills RH Education Curriculum presented in this Documentation reflect th
opinions of those interviewed and/or consulted. Moreover, these best practices are not all-inclusive; rather, they address those concerns which arise most frequent!
in the course of RH education curriculum planning and development.

The objective of this Documentation is to provide constructive and practical guidelines for programme and project planners and managers working in the educatiol
sector in Lebanon for introducing such sensitive issues as RH in a school setting.

The Documentation is presented in a systematic way in order to serve as a reference to gaining knowledge and understanding as to what proved successful ani
how the processes functioned; and as a guide to implementing the experiences, techniques and findings in alternative ways in order to improve results.

A. Youth distribution

ore than 1.5 billion people, representing 17 per cent of the total world population, belong to the transitional age group ranging from 10 to 24 years." Thei

future well-being is affected by the knowledge they acquire, the values and attitudes they develop, and the skills they learn. The majority of them, or a
estimated 85 per cent, live in developing countries.? They represent nearly 20 per cent of the populations in several Arab countries, including Algeria, Egypt, Irac
Jordan, Lebanon, the Libyan Arab Jamahiriya, Morocco, Oman, Saudi Arabia, Sudan, Tunisia and Yemen.?

I Kirby, Douglas, B. A. Laris and Lori Rolleri.“Impact of Sex and HIV Education Programs on Sexual Behaviors of Youth in Developing and Developed Countries.” (North Carolina: Family Health
International, Youth Research Working Paper No. 2, 2005).
2 “Reproductive rights: Facts,” WFP, accessed 25 September 2010, http/:-www.wip.org/reproductive_rights_article/facts.

3 “Arab Youth Strategising for the MDGs,” United Nations, accessed 25 September 2010, http/:www.un.org/esa/socdev/unyin/documents/arabyouthmdgs.pdf.




This Best Practice Documentation was commissioned by the Educational Center for Research and Development
(ECRD) at the end of the 2002-2009 Programme Cycle supported by LUNFPA, the United Nations Population Fund.
It aims at documenting best practices regarding the development of a Gender-Sensitive Life Skills Reproductive Health
Education Curriculum within the context of the UNFPA-supported Project on Advocacy for the Integration of Population
Education in School Curricular and Extra-Curricular Activities.

The Project was initiated in 2004 with the contribution of the Ministry of Education and Higher Education (MEHE), and
implemented through ECRD. It aimed at mobilizing and sensitizing stakeholders for providing youth with accurate and
reliable information on reproductive health (RH) issues through various in-school channels, including both curricular-based
programmes and extra-curricular activities. The Project focused on examining past experiences in population education in
schools, reviewing content of textbooks, conducting relevant research, and undertaking awareness-raising and advocacy
activities; thus, paving the way for the development of the Gender-Sensitive Life Skills RH Education Curriculum.

This Documentation represents an attempt to gather and record experiences in the development of the Curriculum;
and to analyse and share these experiences in terms of their related processes, usefulness, feasibility, replicability and
impact. This would be of value to programme planners and managers for replicating the experience in other settings within
Lebanon, as well as elsewhere in the Arab region. The process extended from October 2009 to December 2010; and
the resulting report is a retrospective, rather than a prospective work. It is qualitative in nature and attempts to articulate
best practices. It is not the purpose of this Documentation to evaluate the processes associated with the development
of the Curriculum. Moreover, it is not possible in such a report to offer ‘ultimate’ best practices, or to definite ways for
programming in individual situations. Rather, each strategy must be designed and implemented based upon its own
objectives and intended audience, including cultural, social and political characteristics; as well as on any facilitators or
barriers which may exist in a given situation.

In order to undertake this task, a thorough literature review was conducted and in-depth interviews were held with
such key professionals as project planners and collaborators. A listing of the experts and professionals interviewed in the
context of this research is included in annex I. Furthermore, and after developing a draft version, a thorough review was
undertaken by UNFPA officials aiming at refining the content of this Documentation. This was followed by a technical
review conducted by experts in the fields of programme and project management, health behaviour and education, and
communication and material development. During a one-day Expert Review Meeting, participants shared their comments
and feedback on such variables as comprehensibility and clarity, as well as on the editing and presentation of findings and
examples. A listing of the participants is included in annex Il.

Several constraints with regard to this Documentation and related findings should be noted. Foremost, these relate to
the constraints in time, especially when considering the extraordinary amount of data and information gathered which, in
turn, made it impossible to claim absolute coverage of all pertinent issues.
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